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Dear Teachers 
Dear Teachers

The Department of Basic Education updated formal assessment tasks in various subjects 
to improve the focus on teaching and learning. Assessment needs to be carefully planned 
around the appropriate cognitive levels.

We have unpacked all there is to know about the changes to assessment and the use of 
cognitive levels in this booklet.

The amendments must be read in conjunction with the relevant Curriculum and Assessment 
Policy Statement for the identi�ed subjects in the FET band.

We hope you will �nd this both useful and motivational.

The Shuters Team

What is Assessment? 

“A systematic way of assessment used by the teacher to determine how well learners are 
progressing in a grade and a particular subject.”

It is a continuous process of identifying, gathering and interpreting information about the 
learner’s performance in a valid and reliable way. It has four steps:

1. Generating and collecting evidence of achievement.

2. Evaluating this evidence.

3. Recording the �ndings. 

4. Using this information for improving teaching and learning.

It is an interactive process between learners and the teacher that informs the teacher how 
well their learners are learning what they are teaching!

Why do we assess? 

• To improve learning. (What can the learner do to improve? Am I actively using 
assessment results to inform my teaching.)

• To determine the learner’s developmental stage and skill level. This information is 
used to plan for individual learners, activities and learning.

• This will help the teacher to guide, assist with and participate in the development and 
learning of learners.

• To provide insight to the teacher.
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What are the principles of assessment? 
To help learners reach their full potential, assessment should:

• Be authentic, continuous, multi-dimensional, varied and balanced

• Take into account the diverse needs of learners and the context, and therefore 
use various assessment strategies

• Be an integral part of the teaching and learning process, and should help you to 
evaluate the teaching and learning processes

• Be accurate, objective, valid, fair, manageable and time e�cient

• Be based on information from several contexts, take many forms and include a 
range of competencies and uses

• Be bias-free and sensitive to gender, race, cultural background and abilities

• Be criterion-referenced as far as possible

• Be transparent so that learner and teacher have a clear understanding of what 
the expectations are for any assessment task.

What are the different types of assessment?
• Baseline assessment – is usually used at the beginning of a phase, grade or 

learning experience to establish what learners already know or what they can 
do. It assists teachers with the planning of learning activities or programmes.

• Formative assessment – is developmental. It is used by teachers to provide 
feedback to the learner and track whether or not the learner has progressed. 
It helps day-to-day teaching and learning, and may suggest ways in which 
learning activities can be changed to suit diverse learner’s needs.

• Summative assessment – gives an overall picture of the achievements of a 
learner at a given time, for example, at the end of a term or year. Summative 
assessment is like a ‘snapshot’ of a learner’s progress at a particular point in 
time (and formative assessment is like a ‘video’ of a learner’s progress during 
the process).

• Diagnostic assessment – is a speci�c type of formative assessment. It may lead 
to some form of intervention, or remedial action, or revision programme. It 
can help to identify strengths and weaknesses of a learner, or of a teaching 
methodology. The results can help you to plan individual support for learners 
who have problems.
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INFORMAL ASSESSMENT FORMAL ASSESSMENT

Informal, or daily assessment is the 
monitoring and enhancing of learner’s 
progress. This is done through teacher 
observation and teacher-learner 
interactions, which may be initiated 
by either teachers or learners. 

Informal, or daily assessment may 
be as simple as stopping during 
the lesson to observe learners or to 
discuss with the learners how learning 
is progressing. It should be used to 
provide feedback to the learners and 
teachers, close the gaps in learner’s 
knowledge and skills and improve 
teaching. Informal assessment builds 
towards formal assessment.

Formal assessment provides teachers 
with a systemic way of evaluating 
how well learners are progressing in 
a particular subject and in a grade. 
Teachers must ensure that assessment 
criteria are very clear to the learners 
before the assessment process. This 
involves explaining to the learners 
which knowledge and skills are 
being assessed and the required 
length of responses. Examples of 
formal assessments include projects, 
oral presentations, demonstrations, 
performances, tests, examinations 
and practical demonstrations.

What is the difference between formal and informal 
assessment? 

• Systemic assessment – Systemic assessment is an external way of monitoring 
the education system by comparing learners’ performance to national 
indicators of learner achievement. It involves monitoring of learner attainment 
at regular intervals, using nationally or provincially de�ned measuring 
instruments. This form of evaluation compares and aggregates information 
about learner achievements so that it can be used to assist in curriculum 
development and evaluation of teaching and learning. For the General 
Education and Training Band, systemic evaluation usually targets Grade 3, 
Grade 6 and Grade 9 Languages and Mathematics.
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Assessment and Cognitive Skills
Each test and examination must cater for a range of cognitive levels.

What are Cognitive skills?
The brain uses foundational skills, called cognitive skills, to accomplish the 
conscious mental activities, which include thinking, reasoning, understanding and 
learning. Working together, these skills take incoming information and move it into 
the bank of knowledge we use every day at school, at work, and in life. Each of our 
cognitive skills plays an important part in processing new information. That means 
if even one of these skills is weak, no matter the information that comes our way, 
understanding, remembering and using that information is impacted. In fact, most 
learning struggles are caused by one or more weak cognitive skills.

Examples of Cognitive Learning Strategies

• Asking learners to re�ect on their experiences

• Helping learners to �nd new solutions to problems

• Encouraging discussion about what is being taught

• Helping learners to explore and understand how ideas are connected

• Asking learners to justify and explain their thinking

• Using visualisation to improve learners’ understanding and recall
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Agricultural Sciences
Programme of Formal Assessment
In Grades 10 and 11 all assessment tasks are assessed internally. 

Formal Assessment: Grades 10 and 11 (6 tasks)
Term 1 Term 2 Term 3 Term 4

Task based 
assessment 1: 25%
Control test 1: 75%

Task based 
assessment 2: 25%
Mid-year 
examination: 75%

Control test 2: 100% SBA: 
Weighting
Task based assessment: 
Task based 1: 20 
Task based 2: 20 
Test based assessment: 
Control test 1: 15 marks 
June examination:  
30 marks 
Control test 2: 15 marks 
Total: 100 
Final Examination:  
Total: 300

100 100 100 Total progression mark: 
400

Programme of Assessment: Grades 10 and 11 (6 tasks)
Assessment Tasks

SBA End-of-year 
assessment

Percentage 
allocated

25% 75%

Forms of 
assessment

Practical 
Investigation

Research 
project/
Assignment

Controlled tests Mid-year 
examinations

November 
examinations

Number of 
pieces

1 1 2 1 1
Paper 1 and 2

Marks 20 20 15 15 30 150 150

Sub totals 100 300

Grand total 400
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The verbs used in examinations/test questions

Level Cognitive Levels Percentage
1 Knowledge 40

2 Comprehension and Application 40

3 Analysis, evaluation and synthesis 20

Level Verb Explanation
1 Identify Name the essential characteristics

1 Label Identify on a diagram or drawing

1 List Write a list of items, with no additional detail

1 Mention Refer to relevant points

1 Name Give the name (proper noun) of something

1 State Write down information without discussion

1 Tabulate Draw a table and indicate the answers as direct pairs

2 Calculate This means a numerical answer is required – in general, you should show 
your working, especially where two or more steps are involved

2 Classify Group things based on common characteristics

2 De�ne Give a clear meaning

2 Describe State in words (using diagrams where appropriate) the main points of a 
structure/process/phenomenon/investigation

2 Di�erentiate Use di�erences to qualify categories

2 Discuss Consider all information and reach a conclusion

2 Explain Make clear; interpret and spell out

3 Analyse Separate, examine and interpret

3 Compare Point out or show both similarities and di�erences between things, 
concepts or phenomena

3 Determine To calculate something, or to discover the answer by examining evidence

3 Suggest O�er an explanation or a solution

Agricultural Sciences Cognitive Development Levels

To judge the level of di�culty of each examination/test question, you need to 
consider the demands that each question makes on the cognitive schema of an 
average learner and the intrinsic di�culty of the question or task. To make this 
judgment, you need to identify where the di�culty or ease in a question resides.

1 2 3
Easy for the average learner to 
answer.

Moderately challenging for 
the average learner to answer.

Di�cult for the average learner 
to answer.
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Accounting
Programme of Formal Assessment
The requirements (number and nature of tasks) for Accounting are indicated below:

Grade 11

Grade 10
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Content stipulated speci�cally for the grade 80%

Content stipulated in previous grades which impacts on assessment in subsequent grades 20%

Tests

Two tests, written under controlled conditions, are prescribed for Grades 10-11. 
These tests should adhere to the following:

• they must be completed by all classes in the same grade on the same day;

• all learners write the same test, which is completed under examination 
conditions;

• questions must comply with year-end examination standards;

• where there is more than one teacher, agreement must be reached on the 
scope, as well as the date and time of the test;

• duration of each of these tests should be one and half hours for 100 marks;

• tests should cover the di�erent cognitive levels as in examinations. See table on 
cognitive levels below.

Examinations

The following guidelines should be considered when constructing examinations:

• Content

• Problem-solving

Approximately 10% to 15% of all examinations should address problem-solving 
questions using critical and creative thinking. These include the solving of real-life 
problems within the context of the Accounting curriculum.

Accounting Cognitive Development Levels
• Remembering 

• Understanding 

• Applying 

• Analysing 

• Evaluating 

• Creating
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* In proportion to time devoted to each topic

Implementation date Paper Time Marks Topics*
Grade 10 2018 Paper 1 2 hours 150 Discipline 1

Paper 2 2 hours 150 Discipline 2

Grade 11 2019 Paper 1 2 hours 150 Discipline 1

Paper 2 2 hours 150 Discipline 2

* In proportion to time devoted to each topic

Implementation date Paper Time Marks Topics*
Grade 10 2018 One paper 2 ½ hours 200 As indicated in ATP

Grade 11 2019 Paper 1 2 hours 150 Discipline 1

Paper 2 2 hours 150 Discipline 2

NB.: The two papers must be written on two separate days.

Final examination

Grades 10 and 11 should write two papers each of two hours and 150 marks as a 
�nal examination.

NB.: The two papers must be written on two separate days.

Basic thinking skills (e.g. factual recall, low level comprehension and low-level 
application)

30%

Moderately high thinking skills (e.g. more advanced application, interpretation and low-
level analysis)

40%

Higher-order thinking skills (e.g. advanced analytical skills, evaluation and creative 
problem-solving)

30%

Cognitive levels Degrees of di�culty
Basic thinking skills Easy Moderate Di�cult

Moderately high thinking skills Easy Moderate Di�cult

Higher-order thinking skills Easy Moderate Di�cult

Overall di�culty weighting: 30% 40% 30%

Mid-year examinations

Below is an outline of the structure of the mid-year examinations in each of the 
grades.
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Programme of Assessment
Tasks per Term End-of-year examinations

Term 1:
1 Written test
+
2 Tasks

Term 2:
2 Tasks
+
1 Mid-year-examination 
comprising:
2 Papers:
Paper 1 – Language in context
Paper 2 – Literature 

Term 3:
2 Tasks

Term 4:
1 Internal end-of-year 
examination comprising:
3 Papers:
Paper 1 – Language in context
Paper 2 – Literature
Paper 3 – Writing
+
Paper 4 – Oral 

Term mark (Terms 1-3)
• Each term, add totals for each task and convert to % for term mark.

Promotion mark:
• Add totals for tasks from term 1 to term3, excluding oral marks, and convert to 25%.
• Convert Paper 1 to 20%
• Convert Paper 2 to 17,5%
• Convert Paper 3 to 25%
• Add totals for oral tasks throughout the year and convert to 12,5% (Paper 4).

Formal assessment tasks in Term 1
Task 1 Task 2 Task 3

Oral (10 marks)
Listening for comprehension

Writing (50 marks)
Essay:
Grade 10: Narrative/
descriptive/discursive
Grade 11: Narrative/
descriptive/discursive/
argumentative/re�ective

**Test 1 (40 marks)
Language in context:
Comprehension and Summary

Formal assessment tasks in Term 2
Task 4 Task 5 Task 6

Oral (20 marks)
Prepared speech

Literature (35 marks)
Assignment

Mid-year-examinations (150 
marks)
Paper 1: Language in context 
(80 marks) – 2 hours
Paper 2: Literature (70 marks) – 
2 ½ hours

First Additional Languages

Overview of the Programme of Assessment 
requirements Grades 10-11

Programme of Formal Assessment
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Formal assessment tasks in Term 3
Task 7 Task 8

Oral (20 marks)
Prepared reading aloud/unprepared speech/
informal speaking in group

Writing (30 marks)
Longer transactional writing: friendly/formal 
letters (request/compliant/application/
business)/formal and informal letters to the 
press/curriculum vitae and covering letter/
obituary/agenda and minutes of meeting/
report/review/newspaper article/ magazine 
article/dialogue/interview/email

Evidence must be available of informal assessment of writing activities: essays, longer and 
shorter transactional texts in each term according to the requirements of the Teaching Plans.

Formal assessment tasks in Term 4
Task 9

End-of-year examinations
Paper 1 – Language in context (80) – 2 hours
Paper 2 – Literature (70) – 2 ½ hours
Paper 3 – Writing (100) – 2 ½ hours
Paper 4 – *Orals (50)

*Oral: Learners should do one prepared speech task (Task 4), one listening 
comprehension task (Task1) and one other (Task 7), e.g. prepared reading aloud/ 
unprepared speech/ informal speaking in group work during the year.

**Test 1 could be set out of 40 marks or, if more, should be converted to 40 marks. 
While the Comprehension and Summary combination is suggested, teachers are 
urged to design a combination of aspects that �t the character (test programme, 
time allocation, etc.) of the school.

A test in the Programme of Assessment should not be made up of several smaller 
tests. Each test should cover a substantial amount of content, should be set for 
45-60 minutes, and should re�ect the di�erent cognitive levels as set out for exam 
papers.
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Home Languages

Overview of the Programme of Assessment 
requirements Grades 10-11

Programme of Assessment
Tasks per Term End-of-year examinations

Term 1:
1 Written test
+
3 Tasks

Term 2:
2 Tasks
+
1 Mid-year-examination 
comprising:
2 Papers:
Paper 1 – Language in context
Paper 2 – Literature 

Term 3:
1 Literature 
Assignment
+
1 Task

Term 4:
1 Internal end-of-year 
examination comprising:
3 Papers:
Paper 1 – Language in context
Paper 2 – Literature
Paper 3 – Writing
+
Paper 4 – Oral 

Term mark (Terms 1-3)
• Each term, add totals for each task and convert to % for term mark.

Promotion mark:
• Add totals for tasks from term 1 to term3, excluding oral marks, and convert to 25%.
• Convert Paper 1 to 17,5%
• Convert Paper 2 to 20%
• Convert Paper 3 to 25%
• Add totals for oral tasks throughout the year and convert to 12,5% (Paper 4).

Formal assessment tasks in Term 1
Task 1 Task 2 Task 3 Task 4

*Oral (15 marks)
Listening for 
comprehension

Writing (25 marks)
Transactional writing: friendly/
formal letters (request/
compliant/application/business)/
formal and informal letters to 
the press/curriculum vitae and 
covering letter/obituary/agenda 
and minutes of meeting/report/
review/newspaper article/ 
magazine/article/dialogue/
interview/ email

*Oral (15 marks)
Unprepared speech

**Test 1 
(35 marks)
Language in 
context: 
Comprehension
Summary
Language 
structures and 
conventions

Programme of Formal Assessment



18  COGNITIVE LEVELS OF ASSESSMENT

Formal assessment tasks in Term 2
Task 5 Task 6 Task 7

Writing (50 marks)
Essay:
Grade 10: Narrative/
descriptive/discursive
Grade 11: Narrative/
descriptive/discursive/
argumentative/re�ective

*Oral (10 marks)
Unprepared reading aloud/ 
Prepared speech 

Mid-year-examinations (150 
marks)
Paper 1: Language in context 
(70 marks) – 2 hours
Paper 2: Literature (80 marks) – 
2 ½ hours

Formal assessment tasks in Term 3
Task 8 Task 9

Literature (35 marks)
Assignment/Project

*Oral (10 marks)
Prepares speech

Formal assessment tasks in Term 4
Task 10

End-of-year examinations
Paper 1 – Language in context (70) – 2 hours
Paper 2 – Literature (80) – 2 ½ hours
Paper 3 – Writing (100) – 3 hours
Paper 4 – *Orals (50)

*Oral: For formal assessment: Learners should do one listening for comprehension 
(Task 1), one unprepared speech (Task 3), and either two prepared speeches OR 
one prepared speech and one unprepared reading aloud (Task 6 and Task 9).

**Test 1 could be set out of 35 marks or, if more, should be converted to 35 
marks. While the Comprehension, summary, language structures and conventions 
combination is suggested, teachers are urged to design a combination of aspects 
that �t the character (test programme, time allocation, etc.) of the school.

A test in the Programme of Assessment should not be made up of several smaller 
tests. Each test should cover a substantial amount of content, should be set for 
45-60 minutes, and should re�ect the di�erent cognitive levels as set out for exam 
papers.
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Geography

Overview of the Programme of Formal Assessment 
requirements Grades 10-11

Grade Formal Assessment SBA 
Weighting 

(25%)

Final Exam (75%) Total

10 Essay
Mapwork task
2 Controlled tests
Mid-year examination

1 x 20 = 20
1 x 20 = 20
2 x 20 = 40
1 x 20 = 20
 200

End-of-year examination Paper 1 = 120 (2 x 60)
 30 (1 x 30)
 Total: 150
Paper 2 = 120 (2 x 60)
 30 (1 x 30)
 Total: 150 

100 + 300 400

11 Research
Mapwork task
2 Controlled tests
Mid-year examination

1 x 20 = 20
1 x 20 = 20
2 x 20 = 40
1 x 20 = 20
 100

End-of-year examination Paper 1 = 120 (2 x 60)
 30 (1 x 30)
 Total: 150
Paper 2 = 120 (2 x 60)
 30 (1 x 30)
 Total: 150 

100 + 300 400
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Programme of Formal Assessment
The total mark for each grade in FET is weighted as follows:

• year mark 25%; and

• fourth term examination 75%.

Grade 10 Grade 11
Term Assessment 

no
Type of 

assessment
Raw 

mark
Term 

weighting
SBA 

weighting
Raw 

mark
Term 

weighting
SBA 

weighting

1 1 Controlled 
test

60 75% 20 60 75% 20

2 Essay  
(Gr. 10)
Research 
(Gr. 11)

100 25% 20 100 25% 20

2 3 Mapwork 60 25% 20 60 25% 20

4 Mid-year 
examination

150 75% 20 150 75% 20

3 5 Test 60 100% 20 60 100% 20

Year mark 100

4 6 End-of-year examinations (Paper 1 and 2) 300

Total Assessment 400

Percentage 100%

Examples of possible assessment activities:

Type of task Assessment options or combination of options 
Assessment 1
Mapwork task
(Grade 10-12)

• Reading, analysing and interpreting topographical and orthophoto maps
• Reading, analysing and interpreting di�erent types of photographs
• Reading and interpreting sketch maps
• Conducting �eld work, recording and interpreting �ndings
• Making sketches of features or patterns
• Applying a variety of relevant GIS techniques

Assessment 2
Essay writing
(Grade 10)
Research
(Grade 11 and 12)

• Analysing and synthesising information from di�erent sources
• Conducting �eld work, recording and interpreting �ndings
• Using and analysing case studies
• Applying a variety of relevant GIS techniques
• Evaluating arguments, expressing and/or supporting or disagreeing with a 

point of view with substantiation

NB. Data Handling should be integrated in all the other formal assessment tasks
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1.  Assessment Tasks (Essay/Research and Mapwork)

Geographical competencies that may be assessed in formal assessment tasks:

• reading, analysing and interpreting maps, photographs and satellite images;

• drawing, analysing and interpreting graphs;

• drawing and labelling sketch maps;

• labelling diagrams;

• using models;

• working with a variety of data;

• analysing and synthesising information from di�erent sources;

• conducting �eldwork, recording and interpreting �ndings

• working with concepts, data, procedures related to GIS;

• conducting and writing up research;

• writing paragraphs and essays; and

• evaluating arguments and expressing and supporting a point of view.

2.  Controlled Tests

A controlled test should:

• be 60 marks and 60 minutes long. 

• cover work of about four to six weeks. 

• include a variety of assessments skills and techniques 

 – multiple choice questions 

 – matching columns one line answers 

 – written paragraphs 

 – labelling diagrams 

 – doing calculations 

 – working with data.

Tests (including other formal assessment tasks) should cater for a range of cognitive 
levels as indicated above.
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Grade 10 One paper only
Mid-year Mark allocation: 150

Time allocation: 3 hours

Question 1
The Atmosphere 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on The Atmosphere
NB. ONE paragraph question of 8 marks in any of the three sub-questions
Question 2
Geomorphology 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on Geomorphology
NB. ONE paragraph question of 8 marks in any of the three sub-questions
Question 3 
Mapwork 30 marks
Map Skills and Calculations (10 marks)
Map Interpretation (12 marks)
GIS (8 marks)

3.  Examinations

Grade 10

TWO papers of 150 marks each; Paper 1 (The Atmosphere, Geomorphology and 
Mapwork) – Paper 2 (Population, Water Resources and Mapwork) cater for a range 
of cognitive levels.

Grade 11

TWO papers of 150 marks each; Paper 1 (The Atmosphere, Geomorphology and 
Mapwork) – Paper 2 (Development Geography, Resources and Sustainability, and 
Mapwork).
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End-of-year Paper 1 Paper 2

Mark allocation: 150
Time allocation: 3 hours

Mark allocation: 150
Time allocation: 3 hours

Question 1
The Atmosphere 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on 
The Atmosphere
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 2
Geomorphology 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on 
Geomorphology
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 3 
Mapwork 30 marks
Map Skills and Calculations (10 marks)
Map Interpretation (12 marks)
GIS (8 marks)

Question 1
Population Geography 60 marks
Short objective questions (15 marks)
3 questions of 15 marks each on 
Development Geography and Urban 
Settlement
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 2
Water Resources
60 marks
Short objective questions (15 marks)
3 questions of 15 marks each on 
Resources and Sustainability of South 
Africa
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 3
(Mapwork) 30 marks
Map Skills and calculations (10 marks)
Map interpretation (12 marks)
GIS (8 marks)

Format of examinations in Grades 11

Grade 11 One paper only
Mid-year Mark allocation: 150

Time allocation: 3 hours

Question 1
The Atmosphere 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on The Atmosphere
NB. ONE paragraph question of 8 marks in any of the three sub-questions
Question 2
Geomorphology 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on Geomorphology
NB. ONE paragraph question of 8 marks in any of the three sub-questions
Question 3 
Mapwork 30 marks
Map Skills and Calculations (10 marks)
Map Interpretation (12 marks)
GIS (8 marks)
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End-of-year Paper 1 Paper 2

Mark allocation: 150
Time allocation: 3 hours

Mark allocation: 150
Time allocation: 3 hours

Question 1
The Atmosphere 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on 
The Atmosphere
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 2
Geomorphology 60 marks
Short objective questions (15 marks)
3 sub-questions of 15 marks each on 
Geomorphology
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 3 
Mapwork 30 marks
Map Skills and Calculations (10 marks)
Map Interpretation (12 marks)
GIS (8 marks)

Question 1
Development Geography 60 marks
Short objective questions (15 marks)
3 questions of 15 marks each on 
Development Geography and Urban 
Settlement
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 2
Resources and Sustainability
60 marks
Short objective questions (15 marks)
3 questions of 15 marks each on 
Resources and Sustainability of South 
Africa
NB. ONE paragraph question of 8 marks 
in any of the three sub-questions
Question 3
(Mapwork) 30 marks
Map Skills and calculations (10 marks)
Map interpretation (12 marks)
GIS (8 marks)

Geography Cognitive Development Levels

Grade Lower order
(Knowledge/

Remembering)

Middle order
(Understanding, 

Applying)

Higher order
(Analysing, 
Evaluating, 

Creating)
10 40% 40% 20%

11 30% 50% 20%
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4 7 End of year examination (Gr 10)

End of year examination  
(Paper 1 and Paper 2) (Gr 11)

150 (convert to 300)

300

Total Assessment 400

Percentage 100%

Examinations

Grade 10

The suggested format for Grade 10 examinations is as follows.

Examination Marks
Grade 10: 
One two hour (2) paper mid-year: 
Two questions to be answered. Each question counts 50 marks. 
Learners must answer one essay and one source-based question.

100

One three-hour paper at the end of the year: 
Learners will be required to answer three out of four questions. 
Each question counts 50 marks. Learners must answer one source-based, 
one essay and one other question (either essay or source-based). Topics for 
the papers will be selected by the teachers. Topics examined in June need 
not be repeated for examinations at the end of the year.

150

Grade 11

The suggested format for Grade 11 examinations is as follows.

Examination Marks
Grade 11: 
One paper mid-year: 
One three-hour paper consisting of at least three questions. Each question 
counts 50 marks. Learners answer three questions.

150

Two papers at the end of the year: 
The Grade 11 papers will consist of two papers of three hours each. The mark 
allocation will be 150 for each of the question papers. Questions are set on 
all sections. Three questions must be answered in each paper. 
Paper 1: 150 marks. Each question counts 50 marks. 
Paper 2: 150 marks. Each question counts 50 marks. In each of the papers, 
learners must answer one source-based question, one essay question and 
one other question.

300
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Using the Cognitive Levels to set source based questions.

Question 1

The sca�olding of questions should be from simple to complex (level 1 to level 3). 

This is how Source – Based questions should be arranged: 

1. Study Sources 1A, 1B, 1C and 1D to answer the questions that follow: 

1.1 Refer to Source 1A. 

1.1.1 

1.1.2 

1.2 Consult Source 1B. 

1.2.1 

1.2.2 

1.3 Read Source 1C. 

1.3.1 

1.3.2 

1.4 Use Source 1D.

1.4.1 

1.4.2

LEVEL 1 Questions can be formulated as follows: 

• What information in the source tells you about...? 

• Quote evidence from the source... 

• Give reasons from the source…. 

• Mention / Name… 

• Identify … 

• What, according to the source, ….? 

LEVEL 2 Questions can be formulated as follows: 

• Explain the concept in the context of...? 

• What message does the cartoonist convey regarding ...? 
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• Explain in your own words ... 

• Why do you think...? 

• Comment on… 

LEVEL 3 Questions can be formulated as follows: 

• Explain to what extent the evidence in Source 1A... 

• Compare the evidence in Sources 2A and 2B and explain how you would 
account for the di�erences/ similarities 

• Explain the usefulness/ limitations/ reliability/ validity/ justi�cation of the 
Source … regarding … 

• Using the relevant information from the sources and your own knowledge 
write a paragraph…
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Life Orientation
Programme of Formal Assessment

Grades 10 and 11

Term Assessment task Marks per term Year %
Recording Reporting Weighting

1 Written task 80 100 22.5%

PET 10 2.5%

2 Mid-year examination 100 100 20%

PET 20 (10 × 2) (120 ÷ 120 x 100) 5%

3 Project 80 100 22.5%

PET 10 2.5%

4 Final examinations 100 100 25%

Total 400 400 100%

Formal assessment 
• All assessment tasks that make up a formal programme of assessment for the 

year are regarded as Formal assessment. 

• All formal assessment tasks are subject to moderation to ensure that 
appropriate standards are maintained. 

• The forms of assessment used should be age and development level 
appropriate. 

Five tasks per grade: 

• Two examinations 

• One project 

• One written task and 

• Physical Education Task (PET)

A minimum of ONE informal task should be given per week. 

The �ve internal formal tasks make up 100% of the total mark out of 400 for 
Grades 10 and 11. In group work, learners will work as a team to complete the task, 
however, marks must be allocated to individual learners.
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 Outline of Examinations for Grades 10-11 

The outline below will be followed when setting Life Orientation examination 
papers for Grades 10-11. The paper will consist of three sections. Total for 
examination: 100 marks

Examinations must include 10% content relating to Physical Education.

Section A: 20 marks Section B: 40 marks Section C: 40 marks
All questions are compulsory All questions are compulsory Learners will answer two 20 

mark questions out of three

Mark allocation for the 
questions should range 
between 1-2 marks. The 
questions have to be a 
combination of two or more 
types of questions ranging 
from: 
Multiple choice 
Fill in the blanks 
True or false with a justi�cation 
Matching columns 
One word answers 
It may also include questions 
that require short explanations, 
de�nitions or a phrase

Learners will answer TWO 20 
mark questions. 
Short open-ended questions 
could be: Scenario-based, 
source-based, case study, 
cartoons, illustrations, graphs 
etc. 
Learners should display, 
present and apply knowledge 
and skills gained from the Life 
Orientation content. 
Learners should demonstrate 
an understanding of real-life 
issues a�ecting the youth and 
society at large.

Questions will predominantly 
focus on the application of 
knowledge and skills. 
Learners will explain/ unravel, 
solve problem/s, make 
decisions, give advice, evaluate, 
recommend strategies, make 
conclusions. 
Each question will focus 
on a speci�c topic or an 
integration of content. A short 
text/ diagram/ data/ graphs/ 
cartoons can be provided as a 
stimulus.

Note. Information provided in the texts have to be current, up-to-date, age-appropriate, learner-
friendly and devoid of racial, cultural, religious, sexual orientation and gender stereotyping. Each 
section will include questions at lower, middle and higher cognitive levels. 
A marking memorandum or marking guideline must be used to assess learner performance. 
Provision must be made in the marking memorandum or guideline for additional answers as well as 
the learners’ own interpretation of questions. 
A marking grid indicating the cognitive levels of Bloom’s taxonomy levels 1-6 must be provided.

Life Orientation Cognitive Development Levels
Formal assessments in Life Orientation must cater for a range of cognitive levels 
and abilities of learners as follows:

Weighting Cognitive level Bloom’s taxonomy
30% Lower order Levels 1 and 2

40% Middle order Levels 3 and 4

30% Higher order Levels 5 and 6
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Religion Studies
In Grades 10 and 11, FOUR TASKS are undertaken during the year and make up 
25% of the total mark for Religion Studies, while the FIFTH task is the end-of-year 
examination, will make up the remaining 75%. 

Programme of Formal Assessment 
The programme of assessment is designed to spread formal assessment tasks in all 
subjects in a school throughout the school year. 

The weighting of marks for the FOUR internal formal assessment tasks for Grades 
10 and 11 for Religion Studies is as follows: 

When recording and reporting on learner performance in Religion Studies, the 
following marks are applicable per term.

Term Assessment task Mark per term Year %
Recording Reporting

1 Written task 100 100

600/6 = 100 (SBA)
2 Mid-year examination 300 100

3 Project 100 100

Test 100

4 School-based 
assessment (SBA)

100 25%

End of year examination 300 75%

Total for end of year 400 100%

Examinations 

Grade 10 Examination: Mid-year and end-of-year 

One two-hour paper: 150 marks x 2 = 300 

In Grade 10 Religion Studies examination a learner will be required to answer 
THREE questions. 

The question paper will comprise ONE compulsory question (50 marks) and TWO 
questions of 50 marks each. 
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The outline below will be followed when setting the Religion Studies examination 
paper for Grade 10. The paper will consist of TWO sections. 

Section A is compulsory (50 marks)

The questions have to be a combination of two or more types of questions ranging 
from:

• Multiple choice

• Fill in the blanks

• True or false with reasons

• Matching columns

• One-word answers

• It may also include questions that require short explanations, de�nitions or 
brief descriptions

Section B: Choose TWO out of THREE or FOUR questions

Each question will consist of 50 marks: 30 for source based and 20 for extended 
writing.

Learners will answer a scenario-based, source-based, case study or short open-
ended questions. Answers will range from short responses to paragraphs. A short 
text/diagram/data/graphs/ may be provided as a stimulus. (30 marks)

The extended writing piece will require learners to use their own knowledge and 
information to produce an essay. (20 marks) 

Section A: 50 marks + Section B 100 = 150
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Paper 1 Topics to be covered:

Topic Grade 11
1. Variety of religions • Main developments of religions 

• Important concepts 
• Approaches aimed at inter-religious dialogue

2. Common features of religion 
as a generic and unique 
phenomenon

• Symbols 
• Concepts: faith, worship, prayer, meditation, mysticism, 

spirituality and the artistic expression of religion 
• Types of rituals and their role in religions

3. Topical issues in society • Religion and politics 
• Co-responsibility and co-operation of religions

4. Research into and across 
religions

• Interviews on gender issues

A learner will be required to answer three questions: one compulsory question and 
a choice of two out of three to four questions of 50 marks each. 

Paper ONE is divided into Section A and Section B 

Section A is compulsory (50 marks) 

The questions have to be a combination of two or more types of questions ranging 
from: 

• Multiple choice 

• Fill in the blanks

• True or false with reasons

• Matching columns

• One-word answers

• It may also include questions that require short explanations, de�nitions or 
brief descriptions

Section B: Choose two out of three or four questions 50 marks each.

Learners will answer a scenario-based, source-based, case study or short open-
ended questions. Answers will range from short responses to paragraphs. A short 
text/diagram/data/graphs/ may be provided as a stimulus.

Grade 11 Examination: Mid-year and end-of-year 

TWO 2 HOUR PAPERS: 150 + 150 = 300

Paper 1: 150 Marks
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Paper 2: 150 marks 
Topics to be covered in Paper 2:

Topic Grade 11
1. Variety of religions • The mutual interdependence of religion and social factors 

• In�uence and adaptation between religions 
• Approaches aimed at inter-religious dialogue

2. Common features of religion 
as a generic and unique 
phenomenon

• Theories about religion 
• The nature and role of narrative and myth in religion

3. Topical issues in society • Religion and the state 
• How religious beliefs in�uence the development of state 

policies and practices 
 • Religions and the natural environment

4. Research into and across 
religions

• Interviews on gender issues 
• Relaxation and leisure from an ethical point of view

Three focused extended writing questions (choice of three out of four to �ve 
questions): 50 marks each
• Questions will focus on analysing and interpreting generic issues pertaining to 

religions.

• Learners are expected to present a position on an issue/or issues from a speci�c 
religious perspective and to argue/critique this position.

• A source can be included to act as a stimulus.

Test
One 1 hour 30 minutes paper: 100 marks

Religion studies test will consist of three questions

SECTION A:

Compulsory (30 marks)

SECTION B:

Learners will answer a short-source based questions (30 marks) and extended 
writing (40 marks).

Religion Studies Cognitive Development Levels

Weighting Cognitive level Bloom’s taxonomy
30% Recall (knowledge) Levels 1 and 2

40% Comprehension Levels 3 and 4

30% Analysis, application, evaluation, synthesis Levels 5 and 6
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Physical Sciences
Requirements for practical work
In Grade 10 to 12 learners will do TWO experiments for formal assessment (ONE 
Chemistry and ONE Physics experiment). One experiment must be done in term 
1 and another one in term 3. This gives a total of TWO formal assessments in 
practical work in Physical Sciences in each of Grades 10 to 12.

It is recommended that for informal assessment all learners (from Grade 10 to  
Grade 12) do TWO experiments (ONE Chemistry and ONE Physics experiment). 
Grades 10 and 11 learners should also do a project as part of informal assessment.

Practical work for Grades 10-12

Practical work Grade 10 Grade 11 Grade 12
Experiments for formal 
assessment

1 Physics and 
1 Chemistry

1 Physics and 
1 Chemistry

1 Physics and 
1 Chemistry

Project (informal 
assessment)

1 Physics and /or
1 Chemistry

1 Physics and /or
1 Chemistry

NONE

Experiments (informal 
assessment)

1 Physics and 
1 Chemistry

1 Physics and 
1 Chemistry

1 Physics and 
1 Chemistry

TOTAL 5 5 4

Programme of Formal Assessment 
In addition to daily assessment, teachers should develop a year-long formal 
Programme of Assessment for each grade. The learner’s performance in this 
Programme of Assessment will be used for promotion purposes in Grades 10 and 
11. In Grades 10 and 11, assessment is school-based or internal.

The marks achieved in each of the assessment tasks that make up the Programme 
of Assessment must be reported to parents. These marks will be used to determine 
the promotion of learners in Grades 10 and 11. 
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Mathematical Literacy
Programme of Formal Assessment 
The following tables provide the Programme of Assessment for Grades 10 and 11 
showing the weighting of assessment tasks.

School based assessment (25%) Examination 
(75%)Term 1 Term 2 Term 3 Term 4

Grade 
10

Assignment (10%) Assignment (10%) Investigation (10%) Revision Examination

Test (20%) Examination (30%) Test (20%)

Grade 
11

Assignment (10%) Assignment (10%) Investigation (10%) Examination

Test (20%) Examination (30%) Test (20%)

The suggested Programme of Assessment assumes that: 

• all the topics and sections are addressed throughout the year; 

• the topics are weighted in accordance with the suggested minimum weightings 
for each topic outlined in Chapter 2 of this document; 

• content and/or skills are integrated across a variety of topics throughout 
teaching and learning, and in the assessment activities. 

• 1-2 weeks may be allocated as duration to complete and submit the Assignment 
or Investigation. 

• The weightings for quarterly reporting will be allocated as 25% assignment or 
investigation and 75% control test or examination. 

The structure of the papers

Weighting per application topic:

Topic Weighting (%)
Basic Skills 

Topics
Interpreting and communicating answers 
and calculations

No weighting is provided for 
these topics. Rather, they will be 
assessed in an integrated way in 
the Application Topics on both 
papers.

Numbers and calculations with numbers

Patterns, relationships and representations
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Topic Paper 1 Weighting
Application 

Topics
Finance 60% (±5)

Data Handling 35% (±5)

Probability 5% 

Topic Paper 2 Weighting
Application 

Topics
Maps, plans and other representatives 40% (±5)

Measurement 55% (±5)

Probability 5% 

N.B. The policy caters for the variance of ± 5% for each topic except probability.
Section in Finance: (Income, Expenditure, Pro�t/loss, Inco me-and-Expenditure statements 
and Budgets, Cost price and Selling price)

Mathematical Literacy Cognitive Development 
Levels

The four levels of Mathematical Literacy 
assessment taxonomy

Paper 1 Paper 2

Level 1: Knowing 30% ± 5% 30% ± 5%

Level 2: Applying routine procedures in familiar contexts 30% ± 5% 30% ± 5%

Level 3: Applying multi-step procedures in a variety of contexts 20% ± 5% 20% ± 5%

Level 4: Reasoning and re�ecting 20% ± 5% 20% ± 5%

The �rst question in paper 1 end of year exam should integrate content from 
Finance and Data handling such that all the questions are pitched at cognitive level 
1. The question should carry 20%, with ± 5% permissible deviation. 

The same format should also be applied in paper 2.

i.e The �rst question in paper 2 end of year exam should integrate content from 
Measurement and Maps, plans and other representation of the physical world such 
that all the questions are pitched at cognitive level 1. The question should carry 
20%, with ± 5% permissible deviation.
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e 

co
nt

ex
t;

• 
To

 te
st

 a
bi

lit
y 

to
 in

te
rp

re
t c

on
te

xt
ua

lis
ed

 in
fo

rm
at

io
n,

 to
 u

se
 fa

m
ili

ar
 te

ch
ni

qu
es

 to
 p

er
fo

rm
 b

as
ic

 
ca

lc
ul

at
io

ns
 a

nd
 to

 e
xp

la
in

 c
om

m
on

 te
rm

s.
• 

Ex
am

pl
es

 o
f t

he
 ty

pe
s 

of
 ta

sk
s 

at
 th

e 
kn

ow
in

g 
le

ve
l o

f t
he

 M
at

he
m

at
ic

al
 L

ite
ra

cy
 ta

xo
no

m
y 

in
cl

ud
e:

• 
re

ad
in

g 
in

fo
rm

at
io

n 
di

re
ct

ly
 fr

om
 a

 ta
bl

e 
(e

.g
. t

he
 d

at
e 

on
 a

 b
an

k 
st

at
em

en
t; 

th
e 

tim
e 

th
at

 a
 b

us
 le

av
es

 th
e 

bu
s 

te
rm

in
al

);
• 

pe
rf

or
m

in
g 

ba
si

c 
op

er
at

io
ns

 o
n 

nu
m

be
rs

 (e
.g

. s
ub

tr
ac

tin
g 

in
co

m
e 

an
d 

ex
pe

nd
itu

re
 v

al
ue

s 
to

 d
et

er
m

in
e 

th
e 

pr
o�

t/
lo

ss
 fo

r a
 b

us
in

es
s;

 a
dd

in
g 

va
lu

es
 to

 s
ho

w
 h

ow
 th

e 
“A

m
ou

nt
 d

ue
” v

al
ue

 o
n 

an
 e

le
ct

ric
ity

 b
ill

 h
as

 b
ee

n 
de

te
rm

in
ed

);
• 

m
ea

su
rin

g 
ac

cu
ra

te
ly

 (e
.g

. m
ea

su
rin

g 
th

e 
di

m
en

si
on

s 
of

 a
 ro

om
 o

n 
a 

gi
ve

n 
pl

an
 a

cc
ur

at
el

y 
us

in
g 

a 
ru

le
r)

.
• 

ro
un

di
ng

 a
ns

w
er

s 
ap

pr
op

ria
te

ly
 a

s 
pe

r a
 g

iv
en

 in
st

ru
ct

io
n 

(e
.g

. r
ou

nd
in

g 
o�

 a
n 

an
sw

er
 to

 o
ne

 d
ec

im
al

 
pl

ac
e 

w
he

n 
in

st
ru

ct
ed

 to
 d

o 
so

);
• 

 id
en

tif
yi

ng
 th

e 
ap

pr
op

ria
te

 fo
rm

ul
a 

to
 b

e 
us

ed
 in

 a
 g

iv
en

 c
al

cu
la

tio
n 

(e
.g

. i
de

nt
ify

in
g 

th
e 

fo
rm

ul
a 

fo
r t

he
 

ar
ea

 o
f a

 c
irc

le
 a

s 
ar

ea
 =

 π
 ×

 ra
di

us
2 

fr
om

 a
 g

iv
en

 li
st

 o
f a

re
a 

fo
rm

ul
ae

);
• 

re
co

gn
is

in
g 

an
d 

ex
pl

ai
ni

ng
 v

oc
ab

ul
ar

y 
ap

pr
op

ria
te

 to
 a

 p
ar

tic
ul

ar
 s

ce
na

rio
 (e

.g
. “

di
sc

re
te

” a
nd

 “c
on

tin
uo

us
” 

in
 th

e 
co

nt
ex

t o
f d

at
a;

 “e
ve

nt
” a

nd
 “o

ut
co

m
e”

 in
 th

e 
co

nt
ex

t o
f P

ro
ba

bi
lit

y;
 “d

ep
en

de
nt

” a
nd

 “i
nd

ep
en

de
nt

” 
va

ria
bl

es
; “

de
bi

t”
 a

nd
 “c

re
di

t”
 in

 th
e 

co
nt

ex
t o

f �
na

nc
e)

;
• 

re
ad

in
g 

va
lu

es
 d

ire
ct

ly
 fr

om
 th

e 
va

lu
es

 p
ro

vi
de

d 
on

 a
 g

ra
ph

 o
r t

ab
le

 (e
.g

. r
ea

di
ng

 o
� 

th
e 

co
st

 o
f t

al
ki

ng
 fo

r 
60

m
in

ut
es

 o
n 

a 
ce

ll 
ph

on
e 

co
nt

ra
ct

 fr
om

 a
 g

ra
ph

 s
ho

w
in

g 
th

e 
co

st
 o

f c
al

ls
 o

ve
r t

im
e)

;
• 

pe
rf

or
m

in
g 

co
nv

er
si

on
s 

w
ith

in
 th

e 
m

et
ric

 s
ys

te
m

 (e
.g

. f
ro

m
 m

m
 to

 c
m

 to
 m

 to
 k

m
; f

ro
m

 m
l t

o 
ℓ;

 fr
om

 g
 to

 
kg

; f
ro

m
 s

ec
on

ds
 to

 m
in

ut
es

 to
 h

ou
rs

).
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D
es

cr
ip

ti
on

 o
f 

co
gn

it
iv

e 
le

ve
l

Le
ve

l
Ex

pl
an

at
io

n

A
pp

ly
in

g 
ro

ut
in

e 
pr

oc
ed

ur
es

 
in

 fa
m

ili
ar

 c
on

te
xt

s
2

• 
su

bs
tit

ut
in

g 
va

lu
es

 in
to

 g
iv

en
 e

qu
at

io
ns

 (e
.g

. d
et

er
m

in
in

g 
th

e 
ba

nk
 c

ha
rg

e 
fo

r d
ep

os
iti

ng
 m

on
ey

 in
to

 a
n 

ac
co

un
t u

si
ng

 a
 g

iv
en

 fo
rm

ul
a)

;
• 

so
lv

in
g 

eq
ua

tio
ns

 b
y 

m
ea

ns
 o

f t
ria

l a
nd

 im
pr

ov
em

en
t o

r a
lg

eb
ra

ic
 p

ro
ce

ss
es

;
• 

dr
aw

in
g 

gr
ap

hs
 fr

om
 g

iv
en

 ta
bl

es
 o

f v
al

ue
s 

(e
.g

. d
ra

w
in

g 
a 

gr
ap

h 
to

 s
ho

w
 th

e 
co

st
 o

f a
 c

al
l o

n 
a 

ce
ll 

ph
on

e 
co

nt
ra

ct
 o

ve
r t

im
e 

fr
om

 a
 g

iv
en

 ta
bl

e 
of

 ti
m

e 
an

d 
co

st
 v

al
ue

s)
;

• 
co

ns
tr

uc
tin

g 
a 

bu
dg

et
 fo

r a
 s

m
al

l h
ou

se
ho

ld
 p

ro
je

ct
;

• 
us

in
g 

ta
x 

de
du

ct
io

n 
ta

bl
es

 to
 d

et
er

m
in

e 
th

e 
am

ou
nt

 o
f t

ax
 to

 b
e 

de
du

ct
ed

 fr
om

 a
n 

em
pl

oy
ee

’s 
sa

la
ry

;
• 

m
ea

su
rin

g 
th

e 
di

m
en

si
on

s 
of

 th
e 

�o
or

 o
f a

 ro
om

 a
nd

 u
si

ng
 th

e 
di

m
en

si
on

s 
to

 d
et

er
m

in
e 

ho
w

 m
an

y 
ru

nn
in

g 
m

et
re

s 
of

 c
ar

pe
tin

g 
to

 b
uy

 to
 c

ov
er

 th
e 

�o
or

 o
f t

he
 ro

om
;

• 
ca

lc
ul

at
in

g 
th

e 
m

ea
n,

 m
ed

ia
n 

an
d/

or
 m

od
al

 a
ve

ra
ge

s 
of

 a
 s

et
 o

f d
at

a;
• 

in
cr

ea
si

ng
 o

r d
ec

re
as

in
g 

an
 a

m
ou

nt
 b

y 
a 

pe
rc

en
ta

ge
 (e

.g
. d

et
er

m
in

in
g 

ho
w

 m
uc

h 
a 

pe
rs

on
 w

ill
 p

ay
 fo

r a
 

te
le

vi
si

on
 s

et
 if

 a
 5

%
 d

is
co

un
t i

s 
gi

ve
n)

;
• 

es
tim

at
in

g 
va

lu
es

 fr
om

 th
e 

va
lu

es
 p

ro
vi

de
d 

on
 a

 g
ra

ph
 o

r i
n 

a 
ta

bl
e 

(e
.g

. o
n 

a 
gr

ap
h 

sh
ow

in
g 

po
pu

la
tio

n 
st

at
is

tic
s 

in
 m

ill
io

ns
 fo

r t
he

 d
i�

er
en

t p
ro

vi
nc

es
 in

 S
ou

th
 A

fr
ic

a,
 e

st
im

at
e 

th
e 

po
pu

la
tio

n 
of

 K
w

aZ
ul

u-
N

at
al

);
• 

co
nv

er
tin

g 
un

its
 o

f m
ea

su
re

m
en

t b
et

w
ee

n 
di

�e
re

nt
 s

ys
te

m
s 

of
 m

ea
su

re
m

en
t u

si
ng

 g
iv

en
 c

on
ve

rs
io

n 
ta

bl
es

 a
nd

/o
r f

ac
to

rs
 (e

.g
. u

si
ng

 a
 b

ak
in

g 
co

nv
er

si
on

 ta
bl

e 
to

 c
on

ve
rt

 fr
om

 g
 to

 m
l w

he
n 

ba
ki

ng
 a

 c
ak

e)
;

• 
us

in
g 

a 
gi

ve
n 

sc
al

e 
to

 d
et

er
m

in
e 

ac
tu

al
 le

ng
th

 o
r d

is
ta

nc
e 

(e
.g

. u
si

ng
 a

 s
ca

le
 o

f 1
:1

00
 o

n 
a 

pl
an

 to
 d

et
er

m
in

e 
th

e 
ac

tu
al

 le
ng

th
 a

nd
 w

id
th

 o
f t

he
 w

al
ls

 o
f a

 ro
om

).

A
pp

ly
in

g 
m

ul
ti-

st
ep

 
pr

oc
ed

ur
es

 in
 a

 v
ar

ie
ty

 o
f 

co
nt

ex
ts

3
• 

de
ci

di
ng

 o
n 

th
e 

m
os

t a
pp

ro
pr

ia
te

 g
ra

ph
 a

nd
 a

n 
ap

pr
op

ria
te

 m
ea

ns
 o

f c
on

st
ru

ct
in

g 
th

at
 g

ra
ph

 to
 re

pr
es

en
t 

a 
pa

rt
ic

ul
ar

 s
ce

na
rio

 (e
.g

. c
on

st
ru

ct
in

g 
a 

ta
bl

e 
of

 v
al

ue
s 

to
 re

pr
es

en
t a

 ta
ri�

 s
tr

uc
tu

re
 fo

r a
 p

ar
tic

ul
ar

 
el

ec
tr

ic
ity

 s
ys

te
m

 a
nd

 th
en

 u
si

ng
 th

e 
ta

bl
e 

of
 v

al
ue

s 
to

 d
ra

w
 a

 g
ra

ph
 to

 re
pr

es
en

t t
ha

t t
ar

i�
 s

tr
uc

tu
re

);
• 

de
te

rm
in

in
g 

th
e 

m
os

t a
pp

ro
pr

ia
te

 s
ca

le
 in

 w
hi

ch
 to

 d
ra

w
 a

 p
la

n,
 d

et
er

m
in

in
g 

di
m

en
si

on
s 

ac
co

rd
in

g 
to

 th
at

 
sc

al
e,

 a
nd

 th
en

 d
ra

w
in

g 
th

e 
pl

an
 a

cc
or

di
ng

 to
 th

os
e 

sc
al

ed
 d

im
en

si
on

s;
• 

de
te

rm
in

in
g 

th
e 

qu
an

tit
y 

of
 p

ai
nt

 n
ee

de
d 

to
 p

ai
nt

 th
e 

w
al

ls
 o

f a
 b

ui
ld

in
g 

by
 d

et
er

m
in

in
g 

th
e 

su
rf

ac
e 

ar
ea

 o
f t

he
 w

al
ls

 o
f a

 b
ui

ld
in

g,
 u

si
ng

 a
 c

on
ve

rs
io

n 
ra

tio
 to

 c
on

ve
rt

 th
e 

su
rf

ac
e 

ar
ea

 v
al

ue
 fr

om
 m

2 t
o 

lit
re

s, 
ro

un
di

ng
 th

e 
lit

re
s 

va
lu

e 
up

 to
 th

e 
ne

ar
es

t w
ho

le
 li

tr
e 

an
d 

th
en

 m
ak

in
g 

a 
de

ci
si

on
 a

bo
ut

 th
e 

m
os

t 
ap

pr
op

ria
te

 q
ua

nt
ity

 o
f p

ai
nt

 to
 b

e 
bo

ug
ht

 b
as

ed
 o

n 
av

ai
la

bl
e 

tin
 s

iz
es

;
• 

us
in

g 
m

ap
s, 

a 
di

st
an

ce
 c

ha
rt

, w
ea

th
er

 re
po

rt
 in

fo
rm

at
io

n 
an

d 
ot

he
r t

ra
ve

l r
es

ou
rc

es
 to

 p
la

n 
a 

tr
ip

, g
iv

in
g 

co
ns

id
er

at
io

n 
to

 w
he

re
 to

 s
to

p 
fo

r p
et

ro
l, 

es
tim

at
ed

 tr
av

el
lin

g 
di

st
an

ce
 a

nd
 ti

m
e,

 a
nd

 e
st

im
at

ed
 tr

av
el

 
co

st
s;

• 
re

se
ar

ch
in

g 
th

e 
co

st
s 

in
vo

lv
ed

 in
 a

 fu
nd

-r
ai

si
ng

 a
ct

iv
ity

 a
nd

 p
re

pa
rin

g 
a 

bu
dg

et
 fo

r t
he

 a
ct

iv
ity

;
• 

us
in

g 
gi

ve
n 

in
�a

tio
n 

ra
te

s 
to

 in
ve

st
ig

at
e 

th
e 

es
tim

at
ed

 v
al

ue
 o

f a
n 

ite
m

 o
ve

r a
 m

ul
tip

le
 ti

m
e 

pe
rio

d.
 (E

.g
. 

if 
a 

ca
r i

s 
cu

rr
en

tly
 w

or
th

 R
90

 0
00

, w
ha

t w
ou

ld
 th

e 
ca

r b
e 

w
or

th
 in

 tw
o 

ye
ar

s’ 
tim

e 
if 

th
e 

va
lu

e 
of

 th
e 

ca
r 

de
pr

ec
ia

te
d 

by
 a

pp
ro

xi
m

at
el

y 
15

%
 in

 th
e 

�r
st

 y
ea

r a
nd

 1
0%

 in
 th

e 
se

co
nd

 y
ea

r?
)
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D
es

cr
ip

ti
on

 o
f 

co
gn

it
iv

e 
le

ve
l

Le
ve

l
Ex

pl
an

at
io

n

Re
as

on
in

g 
an

d 
re

�e
ct

in
g

4
Q

ue
st

io
ns

 th
at

 re
qu

ire
 a

 d
ec

is
io

n,
 o

pi
ni

on
 o

r p
re

di
ct

io
n 

ab
ou

t a
 p

ar
tic

ul
ar

 s
ce

na
rio

 b
as

ed
 o

n 
ca

lc
ul

at
io

ns
 in

 
a 

pr
ev

io
us

 q
ue

st
io

n 
or

 o
n 

gi
ve

n 
in

fo
rm

at
io

n 
(e

.g
. a

na
ly

si
ng

 c
al

cu
la

tio
ns

 p
er

fo
rm

ed
 in

 a
 p

re
vi

ou
s 

qu
es

tio
n 

on
 

tw
o 

di
�e

re
nt

 e
le

ct
ric

ity
 c

os
tin

g 
op

tio
ns

 a
nd

 m
ak

in
g 

a 
de

ci
si

on
 a

bo
ut

 th
e 

m
os

t s
ui

ta
bl

e 
op

tio
n 

fo
r a

 p
er

so
n 

w
ith

 p
ar

tic
ul

ar
 n

ee
ds

; o
r c

rit
iq

ui
ng

 a
 s

ta
te

m
en

t r
eg

ar
di

ng
 c

rim
e 

st
at

is
tic

s 
re

po
rt

ed
 in

 a
 n

ew
sp

ap
er

 a
rt

ic
le

; o
r 

m
ak

in
g

a 
pr

ed
ic

tio
n 

ab
ou

t t
he

 p
ro

je
ct

ed
 in

co
m

e 
fo

r a
 b

us
in

es
s 

ba
se

d 
on

 c
ur

re
nt

 �
na

nc
ia

l d
at

a)
.

Ex
am

pl
es

 o
f t

he
se

 ty
pe

s 
of

 re
as

on
in

g 
an

d 
re

�e
ct

in
g 

qu
es

tio
ns

 in
cl

ud
e:

• 
co

m
pa

rin
g 

pr
ov

id
ed

 d
at

a 
on

 th
e 

pe
rf

or
m

an
ce

 o
f t

w
o 

gr
ou

ps
 o

f l
ea

rn
er

s 
in

 a
n 

ex
am

in
at

io
n 

an
d 

ex
pl

ai
ni

ng
 

w
hi

ch
 g

ro
up

 p
er

fo
rm

ed
 b

et
te

r b
as

ed
 o

n 
th

e 
av

ai
la

bl
e 

da
ta

;
• 

pr
ov

id
in

g 
an

 o
pi

ni
on

 o
n 

ho
w

 a
 p

ar
tic

ul
ar

 g
ov

er
nm

en
t m

in
is

te
r m

ig
ht

 re
ac

t t
o 

a 
pa

rt
ic

ul
ar

 s
et

 o
f s

ta
tis

tic
s;

• 
an

al
ys

in
g 

a 
co

m
pl

et
ed

 in
co

m
e-

an
d-

ex
pe

nd
itu

re
 s

ta
te

m
en

t f
or

 a
 h

ou
se

ho
ld

 a
nd

 m
ak

in
g 

su
gg

es
tio

ns
 o

n 
ho

w
 th

e 
m

em
be

rs
 o

f t
he

 h
ou

se
ho

ld
 c

ou
ld

 c
ha

ng
e 

th
ei

r e
xp

en
di

tu
re

 to
 im

pr
ov

e 
th

ei
r �

na
nc

ia
l p

os
iti

on
.

Q
ue

st
io

ns
 th

at
 re

qu
ire

 le
ar

ne
rs

 to
 p

os
e 

an
d 

an
sw

er
 q

ue
st

io
ns

 a
bo

ut
 w

hi
ch

 m
at

he
m

at
ic

s 
th

ey
 re

qu
ire

 to
 s

ol
ve

 
a 

pr
ob

le
m

, s
el

ec
t a

nd
 u

se
 th

at
 m

at
he

m
at

ic
al

 c
on

te
nt

, r
ec

og
ni

se
 th

e 
lim

ita
tio

ns
 o

f u
si

ng
 m

at
he

m
at

ic
s 

to
 s

ol
ve

 
th

e 
pr

ob
le

m
, a

nd
 c

on
si

de
r o

th
er

 n
on

-m
at

he
m

at
ic

al
 te

ch
ni

qu
es

 a
nd

 fa
ct

or
s 

th
at

 m
ay

 d
e�

ne
 o

r d
et

er
m

in
e 

a 
so

lu
tio

n 
to

 th
e 

pr
ob

le
m

. (
E.

g.
 w

he
n 

pr
es

en
te

d 
w

ith
 a

dv
er

ts
 fo

r t
w

o 
di

�e
re

nt
 c

el
l p

ho
ne

 c
on

tr
ac

ts
, l

ea
rn

er
s 

ha
ve

 to
 d

ec
id

e 
w

hi
ch

 m
et

ho
d 

w
ill

 b
e 

th
e 

m
os

t a
pp

ro
pr

ia
te

 to
 c

om
pa

re
 th

e 
co

st
s 

in
vo

lv
ed

 in
 th

e 
co

nt
ra

ct
s. 

Th
ey

 m
ay

 d
ec
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Life Sciences
Programme of Formal Assessment
The programme of assessment is designed to spread formal assessment tasks in all 
subjects in a school throughout a term.

Term Task Weighting 
(% of SBA)

% of reporting 
mark per term

% of 
promotion 

mark
1 Practical

Minimum 30 marks
15 25

25

Test
Minimum 50 marks

15 75

2 Practical
Minimum 30 marks

15 25

Mid-year exam
One paper – 150 marks
Duration: 2 ½ hours

25 75

3 Project/Assignment*
Minimum 50 marks

15 25

Test
Minimum 50 marks

15 75

Total 100

Final exam (Paper 1 + Paper 2)
Duration: 2 ½ hours for each paper
150 marks for each paper

300

NOTE: *At least ONE project and ONE assignment must be done over the Grade10-11 
years. 

• The project/assignment can be done in any term (1-3) but must be recorded in 
term 3. 

• The �nal SBA mark is weighted as follows: 

– Test and examinations: 55% 

– Practical tasks and assignment/ project: 45%
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Sections Types of questions Marks
A A variety of short answer questions, objective questions for example MCQ, 

Terminology, columns/ statement and items, data-response
50

B A variety of questions types. 2 questions of 50 marks each divided into 2-4 
subsections

2 × 50

Format of a Life Sciences examination paper 

The one paper will be:

The end-of-year examinations:

Grade 10

The examination will consist of two examination papers of 2½ hours and 150 marks 
each. The weighting and assessment of topics in Paper 1 and Paper 2 will be as 
follows:

Paper 1

Topic Time Weighting
% Marks

Term 1:
Chemistry of Life
Cells: Basic units of life
Cell division
Plant and animal tissues
Term 2:
Plant and animal tissues
Plant organs (leaf )
Support and transport systems: Plants
Support systems: Animals

3 ½ weeks
2 weeks
2 weeks
1 ½ weeks

1 ½ weeks
1 week
2 ½ weeks
2 weeks

21
13
13
19

6
15
13

33
19
19
28

9
23
19

Totals 16 weeks 100 150

Paper 2

Topic Time Weighting
% Marks

Term 3:
Transport systems in mammals
Biosphere to ecosystems
Biodiversity and classi�cation
Term 4:
History of life and Earth

3 weeks
5 weeks
2 weeks

4 weeks

21
36
14

29

32
54
21

43

Totals 14 weeks 100 150
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Grade 11

Paper 1

Topic Time Weighting
% Marks

Term 1 and 2:
Energy transformation to sustain life: 
photosynthesis
Term 2:
Animal nutrition
Energy transformation: Respiration
Term 3:
Gas exchange
Excretion in humans

3 weeks
3 weeks

2 weeks
3 weeks

3 weeks

21
21

14
21

21

31
31

22
31

31

Totals 14 weeks 100 150

Paper 2

Topic Time Weighting
% Marks

Term 1:
Biodiversity and classi�cation of micro-
organisms
Biodiversity in plants and reproduction
Biodiversity in animals
Term 3:
Population ecology
Term 4:
Human impact on the environment

3 weeks

3 weeks
2 weeks

4 weeks

4 weeks

19

19
12

25

25

31

31
22

37

37

Totals 14 weeks 100 150

Degrees of di�culty for examination/test questions

30% 40% 25% 5%
Easy for the 
average learner 
to answer.

Moderately 
challenging 
for the average 
learner to 
answer.

Di�cult for the 
average learner 
to answer.

Very di�cult for the average learner to 
answer. The skills and knowledge required 
to answer the question allows for level 
7 learners (extremely high-achieving/ 
ability learners) to be discriminated from 
other high ability/pro�ciency learners.
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The framework for thinking about question or item di�culty comprises the 
following four general categories of di�culty:

• Content (topic/concept) di�culty;

• Stimulus (question and source material) di�culty;

• Task (process) di�culty; and

• Expected response (memo) di�culty.

Framework for thinking about question di�culty:

Content/concept 
di�culty

Stimulus 
di�culty

Task di�culty Expected 
response 
di�culty

Content/concept 
di�culty indexes 
the di�culty in the 
subject matter, 
topic or conceptual 
knowledge assessed 
or required. In this 
judgment of the 
item/ question, 
di�culty exists in 
the academic and 
conceptual demands 
that questions make 
and/or the grade 
level boundaries of 
the various ‘elements’ 
of domain/subject 
knowledge (topics, 
facts, concepts, 
principles and 
procedures associated 
with the subject).

Stimulus di�culty 
refers to the di�culty 
of the linguistic 
features of the 
question (linguistic 
complexity) and 
the challenge that 
candidates face 
when they attempt 
to read, interpret and 
understand the words 
and phrases in the 
question AND when 
they attempt to read 
and understand the 
information or ‘text’ 
or source material 
(diagrams, tables 
and graphs, pictures, 
cartoons, passages, 
etc.) that accompanies 
the question.

Task di�culty refers 
to the di�culty that 
candidates confront 
when they try to 
formulate or produce 
an answer.

Expected response 
di�culty refers to 
di�culty imposed 
by examiners in a 
mark scheme and 
memorandum. This 
location of di�culty 
is more applicable to 
‘constructed’ response 
questions, as opposed 
to ‘selected’ response 
questions (such as 
multiple choice, 
matching/true-false).

Examiners should analyse the items in their papers to ensure the paper is not too 
easy or too di�cult even if the cognitive demand of the paper is according to the 
standard.
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Tourism
The formal assessment requirements for Tourism are as follows:

• Five formal theoretical assessment tasks must be completed during the school 
year in both Grades 10 and 11.

• The end-of-year assessment includes two parts: (1) A Practical Assessment Task 
(PAT) and (2) a written theory paper. Together these two parts make up the 
remaining 75% in all grades.

• In Grades 10 and 11 all assessment is internally set.

• Each task must cater for a balanced range of cognitive levels as well as align to 
the prescribed range for levels of di�culty as re�ected in the tables below.

• An item and error analysis of learner performance must be completed after 
marking a formal assessment task.

Programme of Formal Assessment
Grades 10 and 11

Term 1 Term 2 Term 3 Term 4: 
Promotion mark

Task 1:
Tourism Skills 
Assessment Task 25%
Task 2:
March test 75%

Task 3:
Mid-year examination 
100%

Task 4:
Data-handling Task 
25%
Task 5: 
September test 75%

SBA = Term 1 + 2 + 3 = 
300 ÷ 3 = 100
PAT = 100
November 
examination = 200

100 100 100 400 ÷ 4 = 100

Types of formal for Tourism assessment 

(a) Tourism Skills Assessment Task 

The scenario provided as an introduction for the task can be presented to the 
learner in the following formats: 

• written text / visual text 

• audio clip / video clip 

Any of the following 21st Century Skills may be selected for the Tourism Skills 
Assessment Task:
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Grade 10 Grade 11 Grade 12
• customer service skills
• communication skills
• planning skills
• sales skills
• creativity/design skills
• problem solving skills
• critical thinking skills
• collaboration skills
• digital skills
• entrepreneurial skills

• customer service skills
• leadership skills 
• generic management skills 
• digital skills 
• planning skills 
• marketing skills 
• management skills 
• entrepreneurial skills 
• critical thinking skills 
• collaboration skills 
• teamwork

• customer service skills 
• �nancial management skills 
• human resource management 

skills 
• business administration skills 
• price setting skills 
• social media skills 
• budgeting skills 
• tourism channel skills 
• collaboration skills 
• entrepreneurial skills 
• critical thinking skills

To set the Tourism Assessment Skills Task for Grades 10-11, the teacher should: 

• Set a task with a minimum total of 50 marks; 

• Determine and indicate the skill/s to be assessed; 

• Link the skill/s to tourism speci�c content in Term 1; 

• Select/ create a scenario that is current and real; 

• Select / create the scenario relevant to the identi�ed skill/s and content covered 
in Term 1; 

• Provide information about the skill/s and/or content; 

• Develop a worksheet for the task with clear instructions; 

• Develop an assessment tool with a clear breakdown of expected criteria and 
guidelines for assessment. 

(b) Data Handling Task 

Learners engage with and analyse data, to include the following skills: 

• Collecting data 

• Organising data 

• Representing data 

• Interpreting data 

• Discussing data. 

Data handling can be applied to any topic in the Grades 10-11 Tourism Teaching 
Plans covered in Terms 1-3. 
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Test: Minimum total: 50 marks
Section A: Short questions Minimum marks Percentage

15 marks 30%

Multiple choice questions (5 × 1 marks)
Include a variety of short questions (Examples: Pairing of items; Choose the correct word, Select 
the answer from a list; Crossword puzzles etc.)
Note: NO true/false questions are allowed.
Section A: Includes mostly one-mark questions. (More marks may be allocated to a question to align 
with the level of di�culty and /or cognitive demand of the question.)

Section B: Long questions Minimum marks Percentage

35 marks 70%

Include: 
• Questions that require a longer response for the answer. 
• A question that requires a response in paragraph format (minimum 5 marks) 
• Source-based questions (maps, case studies, scenarios, extracts, pictures, cartoons, 

advertisements, �owcharts, table or graphs, info-graphics) 
• An action verb to open the question. This gives a clear instruction to the question and the 

expected response.

(d) Examinations: Grades 10-11 

All examinations should adhere to the speci�ed layout indicated in the tables 
below. 

Question paper layout for the Mid-year Examination 

The June examination should be weighted by assessing 30% of Term 1 work 
and 70% Term 2 work. The 30%-70% ratio has already been infused in the June 
examination layout below (Sections B -E). Section A should comprise 30% Term 1 
and 70% Term 2 content respectively. The weighting of marks must further align to 
the teaching time spent on the topic. 

Various stimuli, containing statistics / data can be used as a source from where 
questions �ow: 

Examples: Maps; case studies; scenarios; extracts; pictures; cartoons; advertisements; 
�ow-charts; tables; graphs; infographics; reports. 

(c) Controlled Tests: A test for formal assessment may not comprise of a series of 
small tests, and should cover a substantial amount of content.
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Grade 10 – June Exam 
Total: 100 marks  Duration: 1 hour 30 minutes

Content 100 marks
Section A Short questions (all topics covered in term 1 and 2) 

Term 1 content: (30%): (7) 
Term 2 content: (70%): (18)

25

Section B Map work and tour planning: (5 weeks teaching time) 20

Section C Tourism sectors: (9 weeks teaching time) 40

Section D Domestic, regional and international tourism: (3 weeks teaching time) 15

Grade 11 – June Exam 
Total: 150 marks  Duration: 2 hour 30 minutes

Content 150 marks
Section A Short questions (all topics covered in term 1 and 2) 

Term 1 content: (30%): (9) 
Term 2 content: (70%): (21)

30

Section B Foreign exchange: (2 weeks teaching time) 20

Section C Cultural heritage: (3 weeks teaching time) 30

Section D Tourism sectors: (10 weeks teaching time) 50

Section E Domestic, regional and international tourism: (2 weeks teaching time) 20

(e) Practical Assessment Task (PAT) 

• Learners are assessed in a Practical Assessment Task, to include the practical 
concepts of the subject for formal assessment. 

• The PAT for Grade 10 and 11 will be set and moderated internally. (All Levels 
of Moderation: School/ District/ Provincial). The quality of the PAT will be 
approved by the Subject Advisor/ Provincial Subject Head to standardise the 
quality of assessment. 

• The PAT should be administered under controlled, examination conditions. 

• The PAT will be conducted in an 8 hour session, broken down into two four 
(4) hour sessions. Both sessions should take place in the second term. These 
sessions can take place before or during the mid-year examinations. 

• The PAT should be completed fully by the end of the second term. 
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• Candidates not attending the PAT session: With or without a valid reason 
will be dealt with in accordance to the National Protocol for Assessment (NPA) 
paragraphs 4B(f )(ii), 6(4)(a)(ii), 8(1), 8(4), 8(5), 8(6), 8(7), 9(2), 10(3), 130 FET CAPS 
AMENDMENTS 14(1)(b),14(1)(d),14(1)(e) and the National Policy pertaining to 
the Programme and Promotion Requirements (NPPPR) paragraph 29(1). 

• The PAT completed in Grade 11, may assess practical skills from Grade 10. 

• Practical skills assessed in the PAT should be speci�ed in the teacher and learner 
instructions. 

• A PAT mediation and resource pack is prepared for the implementation and 
assessment of the PAT. 

• The PAT mediation and resource pack should include: 

– The assessment task with the instructions to teachers and learners; 

– The assessment tool; A Marking Guideline; 

– A moderation tool for all levels of moderation; 

– All the basic resources required to complete the PAT; and an 

– Attendance register for learners and invigilators.

Tourism Cognitive Development Levels

Suggested weighting for cognitive levels
Cognitive level Percentage

Lower order:
Remembering

30%

Middle order:
Understanding 20%
Applying 30%

50%

Higher order:
Analysing/Evaluating and Creating

20%

Suggested weighting for levels of di�culty
Levels of di�culty Percentage

Easy 30%

Moderate 50%

Di�cult 20%
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KWAZULU-NATAL
Khanyo Cele
Cell: 083 281 0849 
O�ce: 033-846 8700

GAUTENG
Vickesh Thandray
Cell: 0605452264

Themba Msimanga
Cell: 082 445 6435 
O�ce: 011- 608 0465

NORTH WEST
Phemelo Kaekae
Cell: 083 378 8725

FREE STATE
Dimakatso Mkhurane
Cell: 083 215 6835

LIMPOPO
Dimakatso Mkhurane
Cell: 083 215 6835

MPUMALANGA
Tshepo Tolla
Cell: 083 287 6894

WESTERN CAPE
Colette van der Merwe
Cell: 071 851 1814

NORTHERN CAPE
Colette van der Merwe
Cell: 071 851 1814

EASTERN CAPE
Sydney Nquma
Cell: 083 253 6761

CONTACT DETAILS:
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